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Professional and Philosophical Platform

	Rubric for Entry 1 (Philosophy of Education)

	Rating (
Indicator (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Knowledge and understanding of the historical, social, and political influences on learning and teaching.
	The philosophy does not exemplify any knowledge base or understanding of the historical, social, or political influences on learning and teaching of students.
	The philosophy exemplifies some knowledge base and understanding of the historical, social, or political influences on learning and teaching.
	The philosophy exemplifies a strong knowledge base of the historical, social, and political influences on learning and teaching.


	

	The beliefs and vision for effectively teaching ALL students.
	The philosophy does not address the teacher’s beliefs or vision for effectively teaching ALL students.
	The philosophy partially addresses the teacher’s beliefs or vision for effectively teaching ALL students.
	The philosophy fully addresses the teacher’s beliefs and vision for effectively teaching ALL students.
	

	The belief in the inherent dignity of all and respects customs and beliefs of diverse groups
	The philosophy of education does not provide evidence that the teacher believes in the inherent dignity of all people and respects the customs and beliefs of diverse groups.
	The philosophy of education provides evidence that the teacher believes in the inherent dignity of all people and respects the customs and beliefs of diverse groups.
	The philosophy of education provides strong evidence that the teacher believes in the inherent dignity of all people and respects the customs and beliefs of diverse groups.
	

	Advocacy for students and families and a caring and inclusive regard for humanity. 
	The philosophy does not reflect advocacy for students and families or a caring and inclusive regard for humanity.
	The philosophy partially reflects advocacy for students and families or a caring and inclusive regard for humanity. 
	The philosophy fully reflects advocacy for students and families and a caring and inclusive regard for humanity.
	

	                                                                                   Total Rubric Score:                                      ______/8


Total Score for Entry 1: ________/8
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Contextual Information and Implications for Student Learning 
	Checklist for Entry 2 (Contextual Information and Student Learning Adaptations) 
	No
	Yes

	The Teacher Describes:
	
	

	Students’ socio-economic, gender, and ethnic/cultural make-up
	0
	1

	Students’ language proficiency needs
	0
	1

	Students’ previously demonstrated academic performance
	0
	1

	Students with special needs/at risk students
	0
	1

	Total Checklist Score
	______/4
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Contextual Information and Implications for Student Learning 
	Rubric for Entry 2 (Contextual Information and Implications for Student Learning) 

	Rating (
Indicator (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Knowledge and use of Appropriate Adaptations 
	Teacher does not describe any strategies for providing equitable opportunities, accommodations, or modifications in relation to classroom contextual information.
	Teacher describes some strategies for providing equitable opportunities, accommodations, or modifications; but, they do not address all students identified under the contextual information or adaptations are too general and not related to specific student needs or classroom activities.
	Teacher describes at least one specific strategy for providing equitable opportunities, accommodations, or modifications for any student identified under contextual information.


	

	Knowledge of ALL student characteristics (developmental levels, prior knowledge, and interests) and implications for planning and instruction.


	Teacher does not demonstrate knowledge of ALL student characteristics and does not consider the implications for planning or instruction.
	Teacher demonstrates knowledge of ALL student characteristics, but does not consider the implications for planning and instruction to meet the needs of ALL students.
	Teacher demonstrates knowledge of ALL student characteristics and offers detailed and appropriate implications for planning and instruction to meet the needs of ALL students.

	

	Knowledge of the FOCUS student characteristics (developmental levels, prior knowledge, and interests) and implications for planning and instruction.


	Teacher does not demonstrate knowledge of FOCUS student characteristics and does not consider the implications for planning or instruction.
	Teacher demonstrates knowledge of FOCUS student characteristics, but does not consider the implications for planning and instruction to meet the needs of the FOCUS students.
	Teacher demonstrates knowledge of  the FOCUS student characteristics and offers detailed and appropriate implications for planning and instruction to meet the needs of the FOCUS students.


	

	Knowledge of environmental factors (district, school, classroom, community, and family) and implications for planning and instruction.


	Teacher does not demonstrate knowledge of environmental factors or consider the implications for planning instruction.
	Teacher demonstrates knowledge of environmental factors, but does not consider implications for planning to meet the needs of students.
	Teacher demonstrates knowledge of environmental factors and offers reasonable implications that impact plans to meet students’ needs.


	

	Flexibility and Responsiveness
	Teacher does not demonstrate flexibility or responsiveness in seeking out and using a variety of strategies to meet the cognitive, physical, emotional, or social needs of students in his or her classroom.
	Teacher demonstrates some flexibility and responsiveness in seeking out and using a few strategies to meet the cognitive, physical, emotional, or social needs of some students in his or her classroom
	Teacher demonstrates flexibility and responsiveness in seeking out and using a variety of strategies to meet the cognitive, physical, emotional, and social needs of all students in his or her classroom
	

	Total Rubric Score:     
	_________/10


      Total Score for Entry 2: _________/14
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Learning Goals and Objectives

	Checklist for Entry 3, Part 1 (Learning Goals and Objectives):

	Learning Goals and Objectives Are:
	No
	Yes

	Clearly stated and measurable
	0
	1

	Focused on what the students will learn and be able to do (not activities)
	0
	1

	Appropriate for developmental level and classroom context (see Entry 2)
	0
	1

	Total Checklist Score:
	_______/3


	Rubric for Entry 3, Part 1 (Learning Goals and Objectives)

	Rating (       

Indicator (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Alignment of   Learning Goals and Objectives
	Leaning goals and objectives are not aligned with state content standards or school improvement goals. 
	Learning goals and objectives are aligned with state content standards and school improvement goals but are not fully integrated into instruction or assessments.
	Learning goals and objectives are aligned with state content standards and school improvement goals and are integrated into instruction and assessments.
	

	High Expectations
	Learning goals and objectives do not reflect high expectations and include only low-level objectives (simple facts, recall, recognition, identification).
	Learning goals and objectives reflect some high expectations but include mostly low-level objectives.
	Learning goals and objectives reflect high expectations and include a balance of low and high level objectives or mostly high- level objectives (comprehension, analysis, etc).

 
	

	Significance of Learning Goals and Objectives
	 Learning goals and objectives do not represent central concepts and/or skills in the subject area of importance to students.
	Some of the learning goals and objectives represent central concepts and/or skills in the subject area of importance to students.
	Most of the learning goals and objectives represent important concepts and/or skills in the subject area of importance to students.
	

	Total Rubric Score:
	_______/6










Total Score for Entry 3, Part 1:    ___ ___/9
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Instructional Design

	Checklist for Entry 3, Part 2 (Instructional Design)

	Instructional Design:

	No
	Yes

	Is aligned with unit goals and objectives as stated in Entry 3, Part 1


	0
	1

	Is progressively sequenced


	0
	1

	Total Checklist Score:
	_______ /2

	
	


	  Rubric for Entry 3, Part 2 (Instructional Design)

	Rating (
Indicator (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Multiple Learning Strategies
	Only one instructional strategy is used throughout the unit.
	A few instructional strategies are incorporated throughout the unit, but they are not designed to meet the diverse cognitive, physical, emotional, and social needs of all students.
	Multiple instructional strategies of learning are incorporated throughout the unit to meet the diverse cognitive, physical, emotional, and social needs of all students. 
	

	Adaptations/Differentiation and Equitable Learning opportunities to Meet the Needs of All Students
	The teacher does not address implications of contextual, pre-assessment/ diagnostic information in planning instruction and assessment; no adaptations/differentiation are considered (beyond referring a student to a specialist).
	Adaptations/differentiation and equitable learning opportunities are too general and do not address the specific contextual information, pre-assessment/ diagnostic information identified.
	Adaptations/differentiation and equitable learning opportunities are designed to address the specific contextual information, pre-assessment/diagnostic information identified.
	

	Active Inquiry, Learner Centered, and Meaningful Student Engagement
	The unit design includes no opportunities for active inquiry.  The instruction is teacher centered and not meaningful.
	The unit design includes opportunities for engaging students only in passive forms of inquiry that are not meaningful and/or are teacher controlled (e.g. specific set exercises, a prescribed product).
	The unit design includes opportunities that meaningfully engage students in active inquiry (questioning concepts, developing learning strategies, seeking resources, and conducting independent investigations).
	

	Integration of Technology
	The unit design does not include technology.
	Technology is used only by the teacher and/or is used without regard to learning outcomes (i.e., an add-on just to fulfill the requirement).
	The teacher integrates technology into planning and instruction.  The students use technology to enhance their learning.
	

	Integration of Reading Strategies
	The teacher presents no evidence that reading strategies have been integrated into the unit.
	The teacher presents evidence that only one or two reading strategies have been integrated into the unit. These strategies provide support for a limited range of reading concerns and abilities.


	The teacher presents evidence that three or more reading strategies have been integrated into the unit. These strategies provide support for a wide range of reading concerns and abilities.
	

	Integration of Critical Thinking Strategies 
	The teacher presents no evidence that critical thinking strategies have been integrated into the unit.
	The teacher provides evidence that critical thinking strategies have been integrated into the unit, but does not apply those strategies to help students learn the concepts and skills being taught.


	The teacher provides evidence that critical thinking skills have been integrated into the unit and applies those strategies to help students learn the concepts and skills being taught. 
	

	Integration Across and Integration Within Content Fields
	The teacher presents no evidence that he/she is integrating knowledge, skills, or methods of inquiry across or within content fields.
	The teacher provides evidence that he/she is integrating knowledge, skills, or methods of inquiry across or within content fields, but this integration does not help students understand relationships between subject areas.
	The teacher provides evidence that he/she is integrating knowledge, skills, or methods of inquiry across and within content fields to help students understand relationships between subject areas.
	

	Community Resources
	The teacher does not attempt to use community resources to foster learning.
	The teacher uses community resources to foster learning, but they are not related to the objectives of the unit.
	The teacher uses community resources to foster learning and it is directly connected to the unit’s objectives.
	

	Total Rubric Score:
	_______/16


Total Score for Entry 3, Part 2:    _______/18
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Analysis of Assessment Procedures

	Checklist for Entry 3, Part 3 (Analysis of Assessment Procedures)
	
	

	The Teacher:
	No
	Yes

	Presents pre-assessment/diagnostic assessment data in a table or chart
	0
	1

	Presents formative assessment data in a table or a chart

	0
	1

	Reports formative assessment data to students
	0
	1

	Presents summative assessment data in a table or chart
	0
	1

	Lists the level of student performance on each objective
	0
	1

	Lists percentages of students who achieved unit objectives (overall class results)
	0
	1

	Provides evidence of disaggregation of data based on at least two additional classroom subgroups 

Provides evidence of disaggregation of data based on Focus Students A and B

	0

0
	1

1

	Total Checklist Score:
	_______/8


	Rubric for Entry 3, Part 3 (Analysis of Assessment Procedures)

	Rating          (
Indicator      (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Pre-Assessment/

Diagnostic Assessment is Utilized for Planning and Instructional Decision-Making
	No pre-assessment/ diagnostic data are collected, or the data/information collected is not appropriate for (aligned with) unit objectives.
	Appropriate student pre-assessment/diagnostic assessment data are collected, but not used for planning or instructional decision-making.
	Appropriate student pre-assessment/diagnostic assessment data are collected and used in planning and instructional decision-making before the unit is taught.
	

	Formative Assessment is Utilized for Planning and Instructional Decision-Making
	No formative assessment data are collected, or the data/information collected is not appropriate for (aligned with) unit objectives.
	Appropriate formative student assessment data are collected, but not used for planning or instructional decision-making to help all students achieve success.
	Appropriate formative student assessment data are collected and used in planning and instructional decision-making as the unit is taught to persistently help all students achieve success.


	

	Summative Assessment is Utilized for Planning and Instructional Decision-Making 
	No summative assessment data are collected, or the data/information collected is not appropriate for (aligned with) unit objectives.
	Appropriate summative student assessment data are collected, but not used for planning or instructional decision-making to enhance future success.
	Appropriate summative student assessment data are collected and used in planning and decision-making to enhance future success.


	

	Multiple Formats for Assessment
	Only one assessment format is used, or procedures and formats are very limited.
	There is more than one assessment format used.
	A variety of assessment formats (more than two) are used (e.g., multiple choice, short answer, essay, performance assessment, portfolios, observations, etc.)
	

	Alignment of Objectives and Assessment
	The learning objectives are not aligned with assessment. 
	Some, but not all, of the learning objectives are aligned and assessed.


	Each of the learning objectives is aligned and assessed.
	

	Assessment Criteria
	Assessment contains no clear criteria for measuring student progress.
	Assessment criteria have been developed, but they are not clear and/or they include only 1or 2 of the following characteristics:

Measurable-

All criteria for assessment are described in measurable terms.

Comprehensive-

Covers essential content and skills from those covered during instruction.  Does not assess irrelevant content or skills.

Criteria Level-

 Specifies the minimal level of performance at which students successfully meet the learning objective (demonstrates high yet reasonable expectations).
	Assessment criteria are clear and include the following characteristics:

Measurable-

All criteria for assessment are described in measurable terms.

Comprehensive-

Covers essential content and skills from those covered during instruction.  Does not assess irrelevant content or skills.

Criteria Level-

 Specifies the minimal level of performance at which students successfully meet the learning objective (demonstrates high yet reasonable expectations).
	

	Total Rubric Score:
	
/12









     Total Score for Entry 3, Part 3:    ______/20      
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Self-Evaluation of the Instructional Unit

	Rubric for Entry 3, Part 4 (Self-Evaluation of the Instructional Unit)

	Rating  (
Indicator (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Effects of Decisions on Student Learning
	Teacher provides no evidence or reasons to support conclusions regarding why students did or did not meet learning objectives.
	Teacher provides some data or evidence but offers simplistic or superficial reasons or hypotheses to support conclusions regarding why students did or did not meet leaning objectives.
	Teacher uses evidence and data to support conclusions. He or she explores multiple hypotheses for why students did or did not meet learning objectives.
	

	Effects of Decisions on Instruction and Assessment
	Teacher provides no rationale for why some activities or assessment were more successful than others.
	Teacher identifies successful and unsuccessful activities and assessments but only superficially explores reasons for their success or lack of success.
	Teacher identifies successful and unsuccessful activities and assessments and provides plausible reasons for their success or lack of success.
	

	Communication with Students, Families, and Educational Personnel
	Teacher provides no information on communication with students, families, or other educators in support of student learning.
	Teacher provides little evidence of communication with students, families, or other educators in support of student learning.
	Teacher provides evidence of some communication with students, families, and other educators in support of student learning.
	

	Information from School Improvement Process 
	Teacher provides no information about the School Improvement Process.
	Teacher provides evidence of knowledge of the School Improvement Process in the school or a description of his/her role in the  School Improvement Process.
	Teacher provides evidence of knowledge of the  School Improvement Process in the school and a description of his/her role in the  School Improvement Process or explains why he/she has no role in the process.
	

	Implications for Future Teaching

of this Unit 
	Teacher provides no suggestions for redesigning learning goals, instruction, or assessment.
	Teacher provides suggestions for redesigning learning goals, instruction, or assessment but offers no rationale for why these changes would improve student learning.
	Teacher provides suggestions for redesigning learning goals, instruction, or assessment and explains why these changes would improve student learning.


	

	Implications for Professional Development/

Continuous Learning
	Teacher provides no professional learning goals or goals that are not related to the strengths and weaknesses revealed by teaching this unit
	Teacher presents fewer than 2 professional learning goals, or presents goals that are not related to the strengths and weaknesses revealed by teaching this unit
	Teacher presents at least two professional learning goals that clearly emerge from the strengths and weaknesses revealed by teaching this unit


	

	Total Rubric Score:
	_______/12









       Total Score for Entry 3, Part 4:    _____ _/12
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Analysis of Classroom Learning Environment

	Checklist For Entry 4 (Analysis of Classroom Learning Environment)

	The Teacher Describes:


	No
	Yes

	Principles of individual and group motivation as they apply to the 5 components of the classroom learning environment


	0


	2



	Total Checklist Score:
	_____/2


	Rubric for Entry 4 (Analysis of Classroom Learning Environment)

	Rating          (
Indicator      (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Creating an Environment of Respect and Rapport
	The teacher did not provide evidence of strategies for establishing an environment of respect and rapport or the strategies were not appropriate for promoting positive verbal and non-verbal communication or positive social interactions.
	The teacher only partially described strategies for establishing an environment of respect and rapport, or the strategies were not specific, or not appropriate for promoting both positive verbal and non-verbal communication and positive social interactions.
	The teacher fully described appropriate strategies for establishing an environment of respect and rapport to promote both positive verbal and non-verbal communication and positive social interactions.
	

	Establishing a Culture for Learning
	The teacher did not provide evidence of strategies for establishing a culture of learning or the strategies were not appropriate for encouraging active engagement in learning, student responsibility for learning, commitment to the subject, high expectations, and student pride in work,
	The teacher only partially described strategies for establishing a culture for learning to encourage some of the following: active engagement in learning, student responsibility for learning, commitment to the subject, high expectations, and student pride in work or the strategies were not appropriate.
	The teacher fully described appropriate strategies for establishing a culture for learning to encourage all of the following: active engagement in learning, student responsibility for their own learning, students’ commitment to the subject, high expectations for achievement, and student pride in work. 
	

	Encouraging Appropriate Student Behavior
	The teacher did not provide evidence of a classroom management plan or the plan did not include standards of conduct, strategies to monitor student behavior, or appropriate and respectful responses to student misbehavior.
	The teacher described a classroom management plan that established standards of conduct, strategies to monitor student behavior, and responses to student misbehavior; but the standards were vague, or strategies and responses were not specific, not fully developed or not appropriate and respectful.
	The teacher described a classroom management plan that established clear standards of conduct, specific strategies to monitor student behavior, and appropriate and respectful responses to student misbehavior.
	

	Managing Classroom Procedures
	The teacher did not provide evidence of specific classroom procedures or procedures were not established to promote student responsibility, smooth operation of the classroom, or efficient use of time. 

	The teacher described classroom procedures to promote student responsibility, smooth operation of the classroom, or efficient use of time; but the procedures were not specific, not fully developed, or not appropriate.

	The teacher described specific classroom procedures that promote student responsibility, smooth operation of the classroom, and efficient use of time 

	

	Organizing the Physical Environment
	The teacher does not provide evidence of a plan to organize the physical space in their classroom or the plan does not promote student access to learning or does not address potential safety concerns.
	The teacher described a plan to organize the physical space in their classroom to promote student access to learning, ensure the furniture supports learning activities, and to address potential safety concerns; but the plan was not specific, not fully developed, or not appropriate.
	The teacher described a specific plan to ideally organize the physical space in their classroom to optimize student access to learning, ensure the furniture supports learning activities, and to address potential safety concerns.
	

	
	
	
	Total Rubric Score:
	_____/10


   Total Score for Entry 4:  _____/12
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Formal Observations

	Checklist for Entry 5 (Formal Observations)

	The Teacher Included:
	No
	Yes

	Five instructional plans and Guiding Questions for a Single Lesson 
	0
	1

	Five Reflections on a Single a Lesson
	0
	1

	Evidence/Feedback Forms from five observed lessons (one Evidence/Feedback 

Form may be used for more than one observation)



	0
	1

	Professional Progress Forms based on observed lessons 
	0
	1

	Evidence that Contextual Information from Entry 2 is used in instructional decisions
	0
	1

	Total Checklist Score:
	
/5


	Rubric for Entry 5 (Formal Observations)

The following rubric assess the standards and dispositions related to Entry 5 and the teacher’s completion of the requirements for entry 5. The rubric designed to assess all standards and dispositions related to student teaching is included as part of the Professional Progress Form to be included in this entry.



	Rating          (
Indicator      (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Multiple Instructional Strategies to Promote Learning
	The teacher does not use a variety of strategies and does not provide evidence of student learning.
	The teacher uses a few strategies but does not provide evidence linking these strategies to student learning, or does not maintain high expectations, or does not persist in helping all students achieve success.
	The teacher consistently uses a variety of appropriate strategies, links these strategies to student learning, maintains high expectations, and persists in helping all students achieve success.


	

	Effective Verbal and Non-Verbal Communication
	No evidence is provided that effective verbal and non-verbal communication among students was taken into account.
	The teacher provides some evidence of the importance of positive communication but does not provide opportunities for students to practice communication techniques.
	The teacher encourages verbal and non-verbal communication and provides evidence of specific learning activities leading to the development of positive communication.
	

	Fosters Active Inquiry
	The teacher does not actively engage students or encourage active inquiry.
	The teacher understands the importance of active engagement and inquiry techniques but does not develop learning activities that build on inquiry learning.
	The teacher actively engages students in inquiry learning activities.  Specific examples of inquiry learning are provided.
	

	Supportive Classroom Interactions
	The teacher does not encourage student interaction in learning activities.
	The teacher promotes positive interactions among students but does not provide specific learning activities that encourage interactions.
	The teacher promotes positive interactions among students and provides specific learning activities that encourage positive interactions.
	

	                                                                                          Total Rubric Score:
	_______ /8










Total Rubric Score for Entry 5:  ______ /13
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Professional Logs

	Rubric for Entry 6 (Professional Logs):


	Rating          (
Indicator      (
	0

Performance Not

Demonstrated
	1

Performance Partially

Demonstrated
	2

Performance is

Demonstrated
	Score

	Professional 

Log Reflections
	Teacher does not identify professional strengths and weaknesses revealed by keeping professional logs or does not describe any professional learning goals or professional plans based on these goals.
	Teacher may describe some professional strengths and weaknesses revealed by keeping professional logs or identify goal and plans related to the professional logs; but does not describe all three components on all three logs. 
	Teacher describes strengths and weaknesses revealed by keeping professional logs, identifies one or more professional learning goals on each of the three professional logs, and describes specific plans to meet these goals. 
	

	Communication with Families, Community, and Educational Personnel
	Teacher provides no evidence of interactions with families, community, or other educators in support of student learning.
	Teacher provides little evidence of interactions with families, community, or other educators in support of student learning.
	Teacher provides evidence of frequent interactions with families, community, and other educators in support of student learning.
	

	Participation in the School Improvement Process
	Teacher provides no evidence of participation in or contributions to school or district improvement efforts.
	Teacher provides little evidence of participation in and/or contributions to school and/or district improvement efforts.
	Teacher provides evidence of frequent participation in and contributions to school and/or district improvement efforts.
	

	Total Rubric Score:
	     ______/6


Total Score for Entry 6: _______/6
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