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Portfolio Handbook Templates
The following templates are a resource that you can use while completing your Student Teaching Handbook.  The text fields and charts can be extended as needed when you are completing the templates.
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Professional and Philosophical Platform
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Your philosophy of teaching is a synthesis of your educational perspectives and preparation. It combines your knowledge and beliefs about teaching and learning in your content area into a personal rationale and vision for your teaching. Your philosophy of teaching is based on your understanding of the historical, philosophical, and social foundations of education and how this knowledge guides your educational practices. In addition, it should include your beliefs and vision for effectively teaching all students and your role in promoting the well-being of your students, their families, and the larger community. You have been asked to write your philosophy of teaching as part of earlier coursework, but most likely your philosophy of teaching will be a work in progress.  It will change as you are exposed to additional knowledge and experience new challenges in teaching and learning. 

Please consider the following Guiding Questions as you develop your philosophy of teaching statement.
	Perspectives and Preparation
	Effective Instruction

	Professionalism

	What are your beliefs and vision about how historical, social, and political foundations of education impact your decisions and actions as a teacher?

Compare and contrast the following issues as you construct your response.  In this comparison, provide a clear rationale for how these foundational perspectives have influenced your thinking about how students learn and achieve. 

    •How education has changed in the        last 50/60 years 

    •The impact of the civil rights movement socially and politically on schools 

    •The Education for All Handicapped Children Act and Individuals with Disabilities Education Act changed teachers’ perspectives and planning?

    •The impact of NCLB and the standards movement on instructional decisions? 

    •The change in lesson preparation caused by the increased focus on multicultural education.

	What are your beliefs and vision about teaching and learning which promote students’ learning of essential knowledge and skills for ALL students and demonstrate your belief in the inherent dignity of ALL students?

Questions to consider when you frame your response include:

•What principles of effective instruction are most important to you?

•What instructional strategies will you use to promote ALL students’ learning of essential knowledge and skills?

•Which strategies will you use to support the diverse learner?

•What instructional strategies will you use to demonstrate respect for the customs and beliefs of diverse groups?


	What is your role in promoting the well being of your students, their families, and the community?
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Contextual Information and Student Learning Adaptations Template
Total Number of Students in the School:   




 
______________

School Socio-Economic Make-Up (i.e., % free and reduced lunches): 

 ______________

	
	Class

1
	Class

2
	Class

3

	Grade Level/Subject Taught
	
	
	

	Number of Students in Classroom
	
	
	


	Contextual Information:

(List the number of students identified in each class you teach and identify the class in which you are teaching your unit)
	Class

1
	Class

2
	Class

3
	Student Learning Adaptations:

(Describe at least one example of a strategy to provide equitable opportunities, accommodations, or modifications you attempted for any student identified within each contextual characteristic) 

	Gender

Number of Females:

Number of Males:
	
	
	
	

	Ethnic/Cultural Make-Up

Caucasian/White:

African American/ Black:

Hispanic/Latino:

Asian/Pacific Islander:

American Indian/Alaskan Native:
	
	
	
	

	Language Proficiency

Number of English Language Learners (ELL):
	
	
	
	

	Academic Performance

Students Performing

Below Grade Level:

Student Performing

Above Grade Level:
	
	
	
	

	Students with Special Needs

Learning Disability:

Emotional/Behavioral Impairment:

Attention Deficit Disorder (ADD):

Developmental Disability:

Intellectual Disability:

Speech/Language Impairment:

Autism Spectrum:

Gifted:

Blind/Visual Impairment (VI):

Deaf /Hearing Impairment (HI):

Physical Disability:

Other Health Impairment:

	
	
	
	


Contextual Information and Student Learning Adaptations Template
(Continued)

	Student Characteristics:

	Describe the developmental characteristics of students in your classroom. 

(Cognitive, Physical, Emotional, Social).

Highlight the prior knowledge and interests of students in your classroom.

      Describe the implications these characteristics have on planning and instruction.
        (e.g. What instructional strategies will you use to meet the unique learning needs of all your students?)



	Environmental Factors:

	Describe district, school, and classroom environmental factors impacting the quality of education for all of your students.

Describe community and family environmental factors impacting the quality of education for all of your students.

    Describe the implications these factors have on planning and instruction.  

     (What instructional strategies will you use to address the unique environmental factors impacting each

     student?)




Contextual Information and Student Learning Adaptations Template
(Continued)

	Focus Students Information
Provide information about the two focus students you selected from the class in which you will be teaching your unit that you feel would benefit from modified instruction.  You MUST choose one student with exceptionalities or an English Language Learner as one of your focus students. Complete the chart below referring to these students only as Student A and Student B. Do not use proper names. 


	
	Describe this student using information from the Contextual Information and Student Learning Adaptations
	Why did you select this student?
	What did you find out about this student?  Address characteristics from the Contextual Information and Student Learning Adaptations
	Based on this information what are the implications for this student’s instruction?

	Student A
	
	
	Cognitive

Emotional

Physical

Social


	

	
	Describe this student using information from the Contextual Information and Student Learning Adaptations
	Why did you select this student?
	What did you find out about this student?  Address characteristics from the Contextual Information and Student Learning Adaptations
	Based on this information what are the implications for this student’s instruction?

	Student B
	
	
	Cognitive

Emotional

Physical

Social
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	Category
	Description

	Grade Level
	

	Content Area
	

	Unit Topic
	

	State Standards/Common Core Standards Addressed

(written format)
	

	How does this unit address state curriculum standards?
	

	Identify and connect School Improvement Goals related to this unit
	

	Rationale (why is this unit appropriate?)
	



[image: image7]
Learning Goals and Objectives:  What will students know and be able to do at the end of this unit?

Unit Goal:

	Objective #
	Unit Objectives
	Level(s)

(Bloom’s Taxonomy)

	1
	
	

	2
	
	

	3
	
	

	4
	
	

	5
	
	

	(Add more as needed)
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Instructional Unit Plan

Instructional Design Template
	Lesson
	Date
	Unit/Lesson Objectives
	Instructional Strategies/

Activities
	Description of Formative Assessment (formal/informal)
	Describe Specific Adaptations/

Differentiation
	
	Integration*

	
	
	
	
	
	
	T

S
	R

S
	CT
	I

C
	CR

	
	
	
	
	
	All Students
	Focus Students
	
	
	
	
	

	1
	
	
	
	
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	
	
	
	
	

	8
	
	
	
	
	
	
	
	
	
	
	

	9
	
	
	
	
	
	
	
	
	
	
	

	10
	
	
	
	
	
	
	
	
	
	
	


*TS- Lesson integrates technology skills; RS- Lesson uses reading strategies; CT- Lesson demonstrates the use of critical thinking strategies; IC- Lesson demonstrates integration of content across and within content fields; CR- Lesson utilizes community resources
Instructional Unit Plan

Instructional Design Template (continued)

	1. Learning Strategies:


	Explain how you included multiple learning strategies to address diverse cognitive, physical, emotional, and social needs of all your students.



	2. Adaptations/Differentiation to Meet the Needs of All Students: 


	Explain how your instructional strategies are designed to address the contextual characteristics and pre-assessment/diagnostic assessment information gathered on your students. What strategies will you use to provide equitable opportunities for all students? What adaptations/differentiation will you make to address varied reading levels and/or students with special needs? 



	3. Active Inquiry, Student Centered, and Meaningful Student Engagement:


	Justify in what ways this unit is student centered. Describe how students will be meaningfully engaged in active inquiry (i.e. questioning concepts, developing learning strategies, seeking resources, and conducting independent investigations).


	4. Integration of Technology:


	How will you use technology to plan and teach your unit? 

How will students use technology to enhance their learning?




	5.  Integration of Reading Strategies:

	What reading strategies will you use in your unit?  Why did you choose these specific strategies? How will these strategies support your students reading development and content knowledge?

(include at least 3 reading strategies in you unit)



	6.  Integration of Critical Thinking Strategies:


	How will you address critical thinking, problem solving, and higher level thinking in your unit?

	7.  Integration Within and Across Content Fields:

	How will you demonstrate integration of content within and across content fields? How will this integration enhance your student’s ability to understand relationships within and across these subject areas?

	8. Community Resources: 

	What community resources will you use to achieve your unit goals and objectives and foster student learning?
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Planning of Assessment Procedures
Unit Assessment Design Template

	Pre-Assessment / Diagnostic Assessment


	
	Describe the pre-assessment you will use-What is the format?
	Explain the rationale for choosing this assessment.
	Explain the specific adaptation(s) that may be made for Students A and B OR why no adaptations are needed.
	Which unit objectives does this assessment address?

(each learning objective must be assessed)
	

	Formal


	
	
	
	
	

	Informal

Please provide a narrative description of your pre-assessment




	Formative Assessment


	
	Describe the assessment you will use-What is the Format?
	Explain the rationale for choosing this assessment.
	Explain the specific adaptation(s) made for Students A and B OR why no adaptations are needed.
	Which unit objectives does this assessment address?

(each learning objective must be assessed)
	

	Formative 1
	
	
	
	
	

	Formative 2
	
	
	
	
	

	What is the minimum level of performance you expect all students to achieve on the formative assessment?
	


	Summative Assessment

	
	Describe the assessment you will use-What is the format?
	Explain the rationale for choosing this assessment.
	Explain the specific adaptation(s) made for Students A and B OR why no adaptations are needed.
	Which unit objectives does this assessment address.

(each learning objective must be assessed)
	

	Summative
	
	
	
	
	

	What is the minimum level of performance you expect all students to achieve on the summative assessment?
	

	What differences might you expect in the performance between the subgroups and the remainder of the class?
	


Attach a copy of your pre-assessment/diagnostic, formative, and summative assessments. Attach a copy of all supporting documents—for example, a rubric used to evaluate student performance.
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Analysis of Classroom Learning Environment
	Creating an Environment of Respect and Rapport


	Explain how the classroom teacher established and maintained an atmosphere of trust, openness and mutual respect in the classroom. Describe specific strategies used to encourage:

· Positive student verbal and non-verbal communication skills

· Positive student social interactions



	Establishing a Culture for Learning to Encourage Student Engagement and Responsibility

	Describe how the classroom teacher created a culture for learning in the classroom. Describe specific strategies used to encourage:

· Active engagement in learning

· Student responsibility for their own learning

· Student commitment to the subject

· High expectations for achievement 

· Student pride in work



	Managing Classroom Procedures 

	Describe the classroom routines and procedures. Include specific procedures used to promote: 

· Student responsibility 

· Smooth operation of the classroom 

· Efficient use of time (e.g., organizing and managing groups of students, distribution and collection of materials, use of student helpers, transition between activities, etc.)



	Encouraging Appropriate Student Behavior


	Describe the classroom management plan. Include specific classroom management strategies used to:

· Establish clear expectation of conduct

· Monitor student behavior 

· Respond to behavior that does not meet your expectations



	Organizing the Physical Environment


	Attach a simple sketch of the arrangement of the physical space of your classroom.  Design and describe a plan to: 

· Make learning accessible to all students

· Address safety concerns

· Arrange the furniture to support typical learning activities




Formal Observations

Guiding Questions for a Single Lesson

Name:   ______________________________
School:  _______________________________

Grade Level/Subject Area: ________________
Date of Lesson:  _________________________

(The following form is adapted from Danielson, 1996, and the KSU Student Teaching Handbook)
1. What are your goals and objectives for the lesson?  What do you want the students to learn and be able to demonstrate?

2. Why are these goals and objectives suitable for this group of students? What evidence do you have that you have high but reasonable expectations for your students? (Refer to Contextual Information in Entry 2)

3. How do the goals and objectives build on previous lessons and how do they lead to future planning?

4. What difficulties do students typically experience in this area and how do you plan to anticipate these difficulties?

5. How do these goals and objectives align with a.) National and/or state standards, b.) District standards, goals, or scope and sequence, c.) School Improvement Process? 

6. How do you plan to engage students in the content?  What will you do?  What will the students do?

7. What instructional materials, resources, and technology will you use?

8. How do you plan to assess student achievement of the goals?

Guiding Questions for a Single Lesson

(Continued)
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a.  Instructional Strategies: (Include a variety of strategies, questions, and discussion prompts to 
encourage learning and meet diverse needs.)

Rationale:

b.  Grouping of Students:  (Individual? Small group? Whole group?)

Rationale:

c.  Sequence of activities:  (Indicate on your plan the time allotted for each.  You may simply attach the 
plan from which you teach.)

Rationale:

d.  Strategies to promote equitable opportunities for all students and adaptations to address different 
student backgrounds, interests, approaches to learning and/or special educational needs. (Refer to 
Contextual Information from Entry 2). 

Rationale:

e. Are there any special circumstances of which the observer should be aware?

Block 2 Evidence/Feedback Form
Kansas State University
Teacher Candidate __________________________________ Observer(s) ___________________ Classroom Teacher __________________________________ Building _____________________


Grade Level(s) ___________ Subject(s) ______________________________
Date _____________

Domain 1: Planning and Preparation - Component Level Evidence


Block 2 Emphasis on Component 1e and 1f


1e.  Designing Coherent Instruction

*Learning activities  *Instructional materials, resources, and technology  *Instructional groups  


*Lesson and unit structure


1f.  Designing Student Assessment
*Congruence with instructional goals  *Criteria and standards *Design of formative assessments  *Use for planning


Other Component Level Evidence included in Domain 1

1a. Demonstrating Knowledge of Content and Pedagogy


Knowledge of: *Content  *Prerequisite relationships  *Content-related pedagogy

1b. Demonstrating Knowledge of Students


Knowledge of: *Child and Adolescent Development  *The Learning Process *Skills, knowledge, and language proficiency 


*Interests and cultural heritage. *Students’ special needs
1c.  Establishing Instructional Outcomes


*Value  *Clarity *Balance *Suitability for diverse students 

1d.  Demonstrating Knowledge of Resources


 *Resources for teaching *Resources to extend content knowledge and pedagogy *Resources for students

Domain 2: The Classroom Environment - Component Level Evidence


Block 2 Emphasis on Component 2c and 2d


2c. Managing Classroom Procedures
 
Management of: *Instructional groups  *Transitions * Materials and supplies  *Non-instructional duties  


*Supervision of volunteers and paraprofessionals

 2d. Managing Student Behavior

*Expectations  *Monitoring of student behavior  *Response to student misbehavior


Other Component Level Evidence included in Domain 2

2a. Creating an Environment of Respect and Rapport


*Teacher interaction with students *Student interaction with other students
2b. Establishing a Culture of Learning


*Importance of content  *Expectations for learning and achievement *Student pride in work
2e.  Organizing Physical Space

*Safety and accessibility *Accessibility to learning and us of physical resources 

Domain 3: Instruction - Component Level Evidence

Block 2 Emphasis on Component 3a through 3e


3a.  Communicating with Students

*Expectations for learning *Directions and procedures *Explanation of content  *Use of oral and written language


3b.  Using Questioning and Discussion Skills

*Quality of questions  *Discussion techniques  *Student participation


3c.  Engaging Students in Learning

*Activities and assignments  *Grouping of students


*Instructional materials and resources  *Structure and pacing


3d.  Using Assessment in Instruction
*Assessment criteria *Monitoring of student learning *Feedback to students *Student self assessment and monitoring of progress

3e.  Demonstrating Flexibility and Responsiveness

*Lesson adjustment  *Response to students  *Persistence

Domain 4: Professional Responsibilities - Component Level Evidence


Block 2 Emphasis on Component 4a and 4f


4a.  Reflective on Teaching


*Accuracy
*Use in future teaching


4f.  Demonstrating Professionalism


*Integrity and ethical conduct
*Service to students *Advocacy *Decision Making *Compliance with university and district regulations

Other Component Level Evidence included in Domain 4

4b. Maintaining Accurate Records


*Student completion of assignments *Student progress in learning *Non-instructional records

4c. Communicating with Families


*Information about the instructional program  *Information about individual students *Engagement of families in the instructional program
4d.  Participating in a Professional Community


*Relationships with colleagues *Involvement in a culture of professional inquiry *Service to the school *Participation in school and district projects

4e.  Growing and Developing Professionally


*Enhancement of content knowledge and pedagogical skill *Receptivity to feedback from colleagues *Service to the profession 

Inference/Summary

Domain 1

Domain 2

Domain 3

Domain 4


General Comments/Lesson Impression/Questions
Formal Observations
Reflections on a Single Lesson

Name:   ______________________________School:  _______________________________

Grade Level/Subject Area: ________________Date of Lesson:  _________________________

(The following form is adapted from Danielson, 1996, and the KSU Student Teaching Handbook)
1. As I reflect on the lesson, what did I do to actively engage the students? What evidence do I have (based on observations of students) that students were actively engaged?

2. Did the students learn what I had intended (i.e., were my instructional goals and objectives met)? Were my expectations high yet reasonable? Was I persistent in helping all students achieve success? What is my evidence?

3. Did I alter my goals, strategies, activities, student grouping and/or assessment as I taught the lesson?  If so, what changes did I make and why did I make these changes? 

4. Were my strategies and activities effective?  What is my evidence?

5. To what extent did the classroom environment (Respect and Rapport, Culture for Learning, Classroom Procedures, Encouraging Appropriate Student Behavior, and the Physical Environment) contribute to student learning?  What is my evidence?

6. Was my assessment effective and useful to my students and me?  Describe an instance in which my feedback positively affected a student’s learning.

7. If I had the opportunity to teach this lesson again, what might I do differently (describe at least one thing)?  Why?

Block 2 Professional Progress Form

Kansas State University, Secondary Education

Teacher Candidate: __________________________________
School: ________________________

Grade Level: _______________________ Supervisor: ______________________________________
Date: _____________


COMPONENTS OF PROFESSIONAL PRACTICE

Category 1   Perspective and Preparation

	COMPONENT
	UNSATISFACTORY
	BASIC
	PROFICIENT
	
	DISTINGUISHED

	1e: 

Designing Coherent Instruction
	The series of learning experiences are poorly aligned with the instructional outcomes and do not represent a coherent structure. They are suitable for only some students.
	The series of learning experiences demonstrates partial alignment with instructional outcomes, some of which are likely to engage students in significant learning. The lesson or unit has a recognizable structure and reflects partial knowledge of students and resources.
	Candidate coordinates knowledge of content, of students, and of resources, to design a series of learning experiences aligned to instructional outcomes and suitable to groups of students. The lesson or unit has a clear structure and is likely to engage students in significant learning.
	
	Candidate coordinates knowledge of content, of students, and of resources, to design a series of learning experiences aligned to instructional outcomes, differentiated where appropriate to make them suitable to all students and likely to engage them in significant learning. The lesson or unit displays a highly coherent structure.

	1f: 

Designing student assessments


	Candidate’s approach to assessing student learning contains no clear criteria or standards, lacks congruence with the instructional goals, or is inappropriate to many students.  Candidate has no plans to use assessment results in designing future instruction.
	Candidate’s plan for student assessment is partially aligned with the instructional goals and is inappropriate for at least some students.  Candidate plans to use assessment results to plan for future instruction for the class as a whole.
	Candidate’s plan for student assessment is aligned with the instructional goals, and is appropriate to the needs of students.  Candidate uses assessment results to plan for future instruction for groups of students.
	
	Candidate’s plan for student assessment is fully aligned with the instructional goals, with clear criteria and standards that show evidence of student participation in their development.  Assessment methodologies may have been adapted for individuals, and the candidate uses assessment results to plan future instruction for individual students.



Summary of Performance 

Implications for Future

Category 2    Classroom Environment
	COMPONENT
	UNSATISFACTORY
	BASIC
	PROFICIENT
	
	DISTINGUISHED

	2c: 

Managing Classroom Procedures
	Much instructional time is lost due to inefficient classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties.
	Some instructional time is lost due to only partially effective classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties.


	Little loss of instructional time is lost due to classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties, which have been established and function smoothly.
	
	Students contribute to the seamless operation of classroom routines and procedures, for transitions, handling of supplies, and performance of non-instructional duties.

	2d: 

Managing Student Behavior
	There is no evidence that standards of conduct have been established, and little or no candidate monitoring of student behavior. Response to student misbehavior is repressive, or disrespectful of student dignity. 
	It appears that the candidate has made an effort to establish standards of conduct for students. Candidate tries, with uneven results, to monitor student behavior and respond to student misbehavior.
	Standards of conduct appear to be clear to students, and the candidate monitors student behavior against those standards. Candidate response to student misbehavior is appropriate and respectful to students.
	
	Standards of conduct are clear, with evidence of student participation in setting them.  Candidate’s monitoring of student behavior is subtle and preventive, and candidate’s response to student misbehavior is sensitive to individual student needs. Students take an active role in monitoring the standards of behavior.





Summary of Performance 

Implications for Future 


Category 3    Instruction

	COMPONENT
	UNSATISFACTORY
	BASIC
	PROFICIENT
	
	DISTINGUISHED

	3a: 

Communicating with students


	Expectations for learning, directions and procedures, and explanations of content are unclear or confusing to students. Candidate’s use of language contains errors or is inappropriate to students’ cultures or levels of development.
	Expectations for learning, directions and procedures, and explanations of content are clarified after initial confusion; candidate’s use of language contains no errors but may not be completely appropriate to students’ cultures or levels of development.


	Expectations for learning, directions and procedure, and explanations of content are clear to students.  Communications are appropriate to students’ cultures and levels of development.
	
	Expectations for learning, directions and procedures, and explanations of content are clear to students. Candidate’s oral and written communication is clear and expressive, appropriate to students’ cultures and levels of development, and anticipates possible student misconceptions.

	3b: 

Using Questioning and Discussion Techniques
	Candidate’s questions are low-level or inappropriate, eliciting limited student participation, and recitation rather than discussion.


	Some of the candidate’s questions elicit a thoughtful response, but most are low-level, posed in rapid succession. Candidate’ attempts to engage all students in the discussion are only partially successful.
	Most of the candidate’s questions elicit a thoughtful response, and the candidate allows sufficient time for students to answer. All students participate in the discussion, with the candidate stepping aside when appropriate.
	
	Questions reflect high expectations and are culturally and developmentally appropriate.  Students formulate many of the high-level questions and ensure the participation of all students in the discussion.

	3c: 

Engaging Students in Learning
	Activities and assignments, materials, and groupings of students are inappropriate to the instructional outcomes, or students’ cultures or levels of understanding, resulting in little intellectual engagement.  The lesson has no structure or is poorly paced.
	Activities and assignments, materials, and groupings of students are partially appropriate to the instructional outcomes, or students’ cultures or levels of understanding, resulting in moderate intellectual engagement. The lesson has a recognizable structure but is not fully maintained.


	Students help ensure that the activities and assignments, materials, and groupings of students are fully appropriate to the instructional outcomes, and students’ cultures and levels of understanding. All students are engaged in work of a high level of rigor. The lesson’s structure is coherent, with opportunities for student reflection and closure.
	
	Students are highly intellectually engaged throughout the lesson in significant learning, and make material contributions to the representation of content, the groupings, activities, and the materials. The lesson is adapted as needed to the needs of individuals, and the structure and pacing allow for student reflection and closure.



	3d: 

Using Assessment in Instruction
	Assessment is not used in instruction, either through students’ awareness of the assessment criteria, monitoring of progress by candidate or students, or through feedback to students.


	Assessment is occasionally used in instruction, through some monitoring of progress of learning by candidate and/or students.  Feedback to students is uneven, and students are aware of only some of the assessment criteria used to evaluate their work.
	Assessment is regularly used in instruction, through self-assessment by students, monitoring of progress of learning by candidate and/or students, and through high quality feedback to students.  Students are fully aware of the assessment criteria used to evaluate their work.


	
	Assessment is used in a sophisticated manner in instruction, through student involvement in establishing the assessment criteria, self-assessment by students and monitoring of progress by both students and candidates, and high quality feedback to students from a variety of sources.

	3e: 

Demonstrating Flexibility and Responsiveness
	Candidate adheres to the instruction plan in spite of evidence of poor student understanding or of students’ lack of interest, and brushes aside student questions; when students experience difficulty, the candidate blames the students or their home environment.


	Candidate attempts to modify the lesson when needed and to respond to student questions, with moderate success. Candidate seeks to ensure student success, but has only a limited repertoire of strategies to draw upon.
	Candidate ensures the successful learning of all students, making adjustments as needed to instruction plans and responding to student questions, needs and interests.
	
	Candidate is highly responsive to individual students’ needs, interests and questions, making even major lesson adjustments as necessary to meet instructional goals, and persists in ensuring the success of all students.


Summary of Performance 

Implications for Future

Category 4    Professional Responsibilities
	COMPONENT
	UNSATISFACTORY
	BASIC
	PROFICIENT
	
	DISTINGUISHED

	4a: 

Reflecting on Teaching
	Candidate does not accurately assess the effectiveness of the lesson, and has no ideas about how the lesson could be improved.
	Candidate provides a partially accurate and objective description of the lesson, but does not cite specific evidence.  Candidate makes only general suggestions as to how the lesson might be improved.


	Candidate provides an accurate and objective description of the lesson, citing specific evidence.  Candidate makes some specific suggestions as to how the lesson might be improved.
	
	Candidate’s reflection on the lesson is highly accurate and perceptive, and cites specific evidence.  Candidate draws on an extensive repertoire to suggest alternative strategies and predicting the likely success of each.

	4f: 

Showing

Professionalism
	Candidate has little sense of ethics and professionalism, and contributes to practices that are self-serving or harmful to students. Candidate fails to comply with university and school regulations and timelines.
	Candidate is honest and well-intentioned in serving students. Candidate complies minimally with university and school regulations, doing just enough to “get by.”
	Candidate displays a high level of ethics and professionalism in dealings with both students and colleagues, and complies fully and voluntarily with university and school regulations. 
	
	Candidate is proactive and assumes a leadership role in ensuring the highest ethical standards, and seeing that school practices and procedures ensure that all students, particularly those traditionally underserved, are honored in the school. Candidate takes a leadership role in seeing that colleagues comply with university and school regulations.



	Meeting Professional Responsibilities
	Candidate is often absent and/or tardy.  Lesson plans are often late or incomplete.  Clothing is often inappropriate for a school setting.
	Candidate is seldom ever tardy and regularly in attendance.  Lesson plans are seldom late.  Clothing is generally appropriate.
	Candidate is absent or late only when necessary. Lesson plan deadlines are met in a timely manner.  Clothing is always appropriate.
	
	



Summary of Performance 

Implications for Future 


Overall Summary/Suggestions

Entry 1





Philosophy of Teaching





Entry 2





Entry 3, Part 1





Unit Overview





Instructional Unit Objectives








Entry 3, Part 2





Entry 3, Part 3





Entry 4





Lesson Plan Format:  


Use the lesson plan format that suits your situation.  As you do so, consider the following elements:


(You may choose to write your notes on this document or use it as a check sheet for your planning.)











