
EquitableEducationalOpportunities 
(ResourcescompiledbyG.Shroyer) 

Thelssues
 
. 
 Whatiseducationalequity? 
. Areour schools equitable? 
. Inwhat ways aretheyequitable? 
. In what waysare they notequitable? 

TheStudents 
. Dosavageinequalitiesexist: for whom? 
' linguistic diversity,


and low achievers,andspecialneedsstudents.
 
Dealingwithdiversity: andcultural poverty,gender,high 

TheSchoolsandSociety 
. Whoisto blame?Does it matter? 
' Differentexpectations, 	 different experiencesdifferenttreatment, educational
' Changingdemographics changes 	 educationaldemand inourexisting 


systems.
 

$*hoolsCan Make a Difference 
' EffectiveSchoolResearch 	 schoolsdemonstrated can make a difference 

evenunderthemostdifficultconditions. 
' CBE,QPA, and NCLB, areallbased 	 thatschoolsonthisassumption can 

rnakea difference. 

W,ha!&n WeDo 
n 	Assessandproblemsolvepersonalteachingbehaviorsto ensureequitable

classroomopportunitiesforallstudents. 
' Assessandensureequitableschooland district opportunitiesforall
 

students.
 
' Utilizeprofessional programs 	 providedevelopment to help educators 

equitableopportunities school,anddistrict[ieTeacherintheclassroom, 
Expectations Achievement(TESA),Gender/EthnicExpectationandStudent 

andStudentAchievement Sheltered Observation
(GESA), Instruction 

Protocol(SIOP)1.
 



sAvAcE TNEgUALTTTES? 

Expectatlons 

Parents, Peers, Teachers, Soclety 

We must retfunk our notion of who can learn and axpand our lirnited stereo$ped axpectations for our 
childrens' future roies and asDirations. 

Classroom Difrerences 

Instructional interaction: instmcUonal contact (teacher attenuon, teacher assistance), response 
opportunities (distribuUon and level of quesiloning and lnteracUon), probes. wait time, classroom 
organization and grouping 

feedback: evaluatlon of performance (grades and reasons for praise and criucism), analytical 
feedback, listening, classroom management, behavior management strategies and policies 
personal regard: priorifv, courtesy, personal interest, enhancing self-esteern 
currlculum: stereotyping, imbalance/selecUvity, invisibilify, linguisUc bias, unreality, 
fragmentation / isoiation 

School Wide Differences 

. 

. 
the distribution ofjudgements about abiliq* 

tracki.ng, ability grouping, labeling 
. 

. 
access to science and mathematics prcgrams 

ccunseling, course selecUon, prerequisites - "critica_lfilters. 
. access to qua_iifiedteachers 
. accessto resources 

. 

. 
school funding, special programs, adra-curricular 

classroom opportunities 
arperiences 

Tracking 

8Oo/oof American secondary schools and 6@/o of American elementary schools use some type of 
between-ciass grouping based on the perceptions educators have about chi-ldren's abilitv to lea-rn. 

Characteristies of hlgh track classes 

anperience-based learnin$; innovative, diversity of strategies: include higher ievel open-ended criticaj 
thinking opportunities; greater use of group leaming; challenging, deeply conta<ruahzed,curriculum: 
more e:q)erienced, confldent teachers with greater repertoire of teaching strategies; highly mo6vated 
students with fewer behavior problems; more special privileges and student choices. 

Characteristics of low track classes 

passive iearnin$; greater use of worksheets; greater tendency to work alone; more traditional, less 
diversified strategles; low-level, abstract disconnected, fragmented curriculum: less axpeienced. less 
confident teachers: emphasls on control with fewer choices and privileges; students are unmotlvated 
alrd are characterjzed by iearning dificulties, school failures and misbehavior. 



WhatCanEducatorsDo?
 

Assesspersonalteachingbehaviorstoensureequitableclassroom 
opportunitiesforall students. Examine:personalattitudes, 
expectations,andstereotypes i nteractions n; instructional betwee 
teacherandstudentsand between students;teacherfeedbackto 
students;evidenceof personalregardforstudents;and curriculum 
materialsandresourcesforbias. 

schoolanddistrict forall 
students.Examine: prerequisites courses, 
Assessandensureequitable opportunities 

student foradvanced 
counselingadvice,and course enrollmentpatterns;studentaccessto 
resources,studentaccessto qualityteachers,andstudentparticipation 
inspecialprogramsandextra curricular activities;testscores;and 
parent,teacher,andstudent attitudes,expectations, andstereotypes. 

Helptocreatean equitable, meaningfur, high-levelrelevant, engaging,
curriculumforyourclass,yourschool,andyourdistrict. 
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o(e:Thisarticleappearedin the Junel9?9 issue of rhe Kappanmagazine.In 1980, rhepro 
gram title waschangedfrom Eoc, Equalopportunity in the classroom,to TESA 
Teacher Expectations and Student Achievement. 

A - l  

TeacherExpectations
 
And StudentAchievement
 

by Sarn Kerman 

Mr. Kerman has perfected techniquesin a long-term Los Angeles 
project that may have important implicationslor teacherseverywhere. 

r. Smirh, eighrh-gradesocial 
studies teacher, hasjust poscda 

quesrionto his class:"What advannges 
did the Norrh haveover rhe South during 
theCivi l  War?" 

Following a reasonable pause, Mr. 
Smith calls upon Berty lo answer.Berry 
siares ar Mr. Smith incredulously and 
asks,"Why did you call on me? I didn't 
havemy hand up!" 

Beny's responseis familiar to all ex­
periencedteachers.And it didn't surorise 
Mr. Smith. Al l  of her tcachersperceive 
9etty as a low achiever;she rarely answers 
questionswhen calledupon. So teachcrs 
call on her less frequenrly than other 
siudents. Why bother? It 's a wasrcof 
valuableclasstime. Moreover,callingon 
an unpreparedstudentembarrasscslhat 
studentin fronr of his peers,accordingto 
the conventional wisdom. 

What Mr. Smith may not bc aware of 
is the facr thar Betty, as earlyas kinder­
garten,leornedthat she's not callcdupon 
as frequently as othcr studentsin class: 
over lhe years she has progressively
"iuned out." Wc cannow raisea veryim­
porrantquestion:WasBetty unable to an­
swerbecauseshewasincapableof follow­
ing the classdiscussion,or becauseshe 
wasn't lisreningand didn't hear the ques­
tion? 

Extcnsiveresearchshows that teacher 
interaction with studentsperceivedas low ,
achieversis less motivaring and lcss sup­
portive than interaction with students 
pcrceivedas high achievers.Researchalso 
tells us that high achieversreceivemore 
responscopportunitiesand aregivenmore 
time to respond ro questions.When high 
achicversdo havedifficulty, tcacherstcnd 
to dclvc, give clues,or rephrase the ques­
tion more frequently than with torr 
achicvers.This fact should not be con­
strucd as an indictmenr of teachers, since 
the biascs demonstrared in teacher/stu­
dent interacdons are, in most Glses,un­
conscious. Discriminatory interactions 
canas easily be identified betweenparenrs 
and their children, principals and their 
tcachers, and corporate executivcs and 
thcir administrativesraffs. 

, 

Cal l ingon students to answer ques­
tions. express ideas,or givcopinionscon­
stitutesone method of involving srudenrs 
in class activiry. As welearnedin rhar firsr 
lcacherprep course,giving studentsop­
porrunitiesto respond is a useful teaching 
strategy.Yet researchcrsThomasL. Good 
and Jere R. Brophy discovered as long 
agoas l1),69 tharsrudentsperceivedas high 
achieverswere being given responseop­
portunitiesthreeto four times more fre­
quently than those perceivedas low 
achievers. 

During inservice training, more than 
2,000 teachers in California, Penn­
sylvania,Ohio, and Oregon were asked 
why theybelievedhighachieversmighrbe 
calledupon more frequentlythan lows. 
Ovcrwhelmingly,the responseswere: '.lr 
might embarrassmy low achievers";"The whole classbenefirsfrom a good 
response";"lt is imporrant to cover the 
curriculum conrent, which leaves lirrle 
time for calling on those who are un­
prepared.slow, or confused." 

Is it any wonder that low achievers 
who havetunedout of classroomdiscus­
sionsover a period of yearsreact with a 
blank srare whcn calledupon?The stare 
only reinforces the reacher's perceptionof 
the student'slow status. 

Part of the remedyshouldbe obvious. 
Teachcrsmust srart calling on perceived 
Iowsas frequently as thcy call upon other 
studentsin class.Not thar rhe lows will 
suddenly come fonh wirh brilliant re­
sponses.Theywon't. But wehavcproven, 
over the courseof a s€ven-ye:uproject, 
that they will, within a relarively short 
time, begin "luning in." They become 
consciousof bcing called upon morc fre­
quently, and rhey begin ro adapt to the 
newsituation. 

Normally, one defincs low achieversas 
rhoscstudens functioning below grade-
level cxpectancy: high achieversfunction 
above gradc level. However. a teachcr 
mus l  rea l i ze  tha t  the  re rms, . low 
achievcr" and "high achiever" are above 
all else rclative. As an cxamplc, consider a 
National Merit finalist cnrolled in a 
freshmanphysicsclassar MIT. He mav 

verywell functionat a leve! below mosr of 
the other studenrsin hisclass.In the eyes 
of his professor,sucha srudenr is a low 
achiever. A studenr in a fourth-grade 
remedialclass,on the other hand, maybe 
perceivedas a high achiever,the one 
selectedto carry no(es ro theoff ice,assisr 
in distr iburingmarerials,or lead the 
Pledgeof Al legiance. Thepoinris thar al l  
classrooms, regardless of number en­
rolled,  cur r i cu lum conren! ,  g roup ing  
strategies,etc.,  wi l l ,  in rhe eyesof rhe 
teacher,have low andhighachievers.And 
how they are perceivedwil l  predicrably 
determinehow theyare raughr from day 
to day. 

rr 
I n l9?0 consul(antMan-Marrrn of rhe 

L L. A. Counry Schools Off ice ap­
proachedme wirh an idea for developing 
an inservicetraining program based on 
comparativelynew researchdealingwith 
theeffectsof tcacher expecrarionson sru­
dentachievemdnr.She asked if I would be 
interestedin collaboraring in such an 
enterprise,and I accepred wirh delight. 

The next year, wirh funds made avail­
able through an ESEATirle l l l  gran!,we 
embarkcdon a three-year srudy ro find 
out whether,if teachers pracricedspeciJic 
motivating and supporriveinteractions 
morefrequently with low achievers, statis­
ticallysignificantacademicgrowrhwould 
resuh. The projccr, rirled Equal Oppor­
tuniry in the Classroom(EOC), wascon­
ductedunder the auspicesof the Office of 
the Los AngelcsCounry Superinrcndenr 
of Schools. 

Fiftecnseparateinterac!ionswcreiden­
tified that educatorswould recognizeas 
being supporrive and morivaaing. Re­
scarch was cited proving that thcse in­
teraclrons were practiced in classrooms 
with high achievcrsmore frequently rhan 
wirh lows. An interacrion model wasde­
velopcd for the prescnurtion of rhese 
spccifics.The inrcractionswere groupcd 
in three major srrands, five interactionsin 
cach strand. (Sce rhc accompanying 
charr.) 
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T,SA
 

STRANDA: RESPONSE 
OPPORTTJNITIES 

Desled I t "* goingto begivenoppor­
student I tuniriesin class to bc succcss-

EquitableDistributionof 
ResponseOpportunities 

Teaching Askingor allowinga srudentto 

bchavior panicinatein class discussion. 

Individual 
Helping 

Teaching Civing assistanceto a siuden!, 
ixral'ior (dme is not considered). 

Latency 

Ailowing mricnt at lcasi5 

Teechins I secondsbeforete:minatinga 

bcha',ior I responscoppormniryor at­
terrpting to assisi the srudent-

Providng adcitionajinforma­
donverballyor nonverballY to 
hclpasudentresponCto a 
question. 

High Level Questioning 

Tpa r .h i no 	  Aslcngastudenttorespondin 
amannetbeyonCexhibidngbehavior
 
sirnpieroteme:uory.
 

STRANDC:STRANDB: 
PERSONALREGARDFEEDBACK 

I am going ro bc informed of I I a:n in a classwith a teacher 

my degrcc of srrcccss by a I who cares aboutne anC 

tcacherwho wents m to do [ rcspecsme asa Person' 

Aflirm or Correct Prorimity
Student'sPerformance 

informingthe student Scandingfcr 2 seccncs or 

theirresponseor work morewitFrin a-n:rs reachof a 

is not acceptablc	 student 

Praiseof Learning
 
Performance
 

Using expressionsthat showRcacing poaitively to a 
rcspeciwhen inte:racdng siuCentbrning pcrfom­
with a student
 aflce. 

Comoliments 

Asicingquesdonsormakin 
Giving exphnationsas to wh 

posidve srarcrrrntsrciadng 
a stucent'sperfomar:ce was 

to a sn:denr'sindividual 
noteworthv. cxpcriencesgr intelesrs-

Listening 

TouCring a saldcnt in aReacing to a srudert during
 
theirrcsponscthatindicatcs frienCly, rcspeful lrianner.
 

interestandpatienc:.
 

AcceptingFeelings 

Deaiingwith siudents' Askinga studcntcaimiY' 
andin a wayfceiingsin a non-evaiuadve	 couneousiY, 

thatdocsnotimPiYttrc 
acion was exPecieC, to sroP 
amisbehavior­



Areasof Disparity 

I. 	 Instmcfional 
Contact 

II. 	 Grouping 
Oreanization 

III. Classroom 
Management/ 
Discipline 

IV. 	Enhancing 
Self-Esteem 

V. 	Evaluation 

l 

I 
rl Grayson& Martin 

HI 

GESA
 

Interactions 

a. Response
 
Opportunities
 

b. AcknowledgmenU 
Feedback 

a. Wait Time 
b. PhysicalCloseness 

a, Touching 
b. Reproof 

a. Probing 
b. Listening 

High Level 

Questioning
 

b.  Analytical Feedback 

Curriculumlssues 

Evaluating 
Materials for Bias 

Mathematics 
Science 
Technology" 

MulficulturaV 
Pluralistic 
Resources 

Gender/ftace,Gthnic 
Balancein Historv 

PhysicalAcdvities 

1  r n  
| 4-,  
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BeyondRuby Payne 

Challengesto Ruby Payne 
\./ 

. Based on a deficient model (blame the victim), classlfl underpinnings, and a 
conservativeframe of reference (compassionateconservativevs. equity and social 
justice. Individual attributesas the problem vs. an inequitableeducationalsystem and 
unjust social system) 

. 	 This perspective can perpetuateand intensify stereotypesand "hide" real educational 
and social inequalities (such as the institutional and social "causes" of poverty, 

differential treatment of children within classrooms and between classrooms and 

schools, lower expectations, fewer opportunities, differential counseling advice and 
lack ofpreparation for advanced courses, access to lower quality teachersand teaching 
andtracking) 

. 	 Based on a questionable research base. How accurate and realistic are the student 
characteristicsand hypothetical scenarios? Are these characteristicsof all poor? Are 
they also characteristicsof non-poor? Are they characteristicsof regions rather than 
conditions of poverty? Do they really help us understand and deal with inequalities in 
classrooms,schools, districts, or our entire systems? 

What's needed? 

. Continue and help our students understand the backgrounds, needs, interests, and 
experiencesof all children - especiallythosemost unlike them. 

And 

. 	 Provide a broader understanding of equity and social justice issues within our 
classrooms,schools,districts,and society. Help them become awareof and learn to 
assessand change inequitable teaching behaviors, tracking, and other school wide 
practicesthat reduce opportunities and limit accessto a quality education. Motivate 
them to want to provide all children with high quality teaching, greater accessand 
opportunities,andequitabletreatmentwith each classroom,school,district, and society 
in general. 

. Broaden the readings from just Ruby Payne to also include Jeannie Oaks, Linda 
Darling Hammond, Jonathan Kozal, etc. 

. Provide opportunities to assess and practice effective teaching through programs like 
TESA, GESA, SIOP, etc. 


	File.PDF.pdf
	File0001
	File0002
	File0003
	File0004
	File0005
	File0006
	File0007
	File0008
	File0009
	File0010

